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Abstract  
 
The Benchmark Portfolio traces the process of revamping my survey course RUSS391 “Russian 
Culture and Civilization Through Film” taught for the second time in Spring 2020. In addition to 
The primary goal of the course was to acquaint students with major developments in the cultural 
and political life of twentieth and twenty-first-century Russia examined through the prism of 
cinema. In addition to main course objectives, my teaching goal was to engage students in the 
subject, incite their intellectual curiosity, and create a productive learning experience conducive 
to the development of critical thinking. In this course portfolio, I discuss my teaching methods and 
practices, modifications I made in the format of the course, assignments and assessment tools, the 
connection between course goals and various in-class and online activities, and project-based 
assignments. I further reflect on students’ achievement of course objectives through a close 
analysis of their learning and performance. Data analysis illustrates the effectiveness of some 
teaching practices as well as points to the areas that could use some improvements in the next 
iteration of the course.   
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I. Objectives of the Peer Review Portfolio 
 
I developed this course and taught it for the first time in Fall 2017 as MODL398/RUSS301. In 
their course evaluations, students reported how much the course expanded their knowledge of the 
subject matter, and how interesting it was for them to learn about the history and politics of the 
Soviet Union through the medium of film. Several Russian majors and minors noted that this 
course would be a valuable and necessary addition to the Russian program. Reflecting on the class 
and students’ feedback, I decided to make it a permanent course to be offered regularly in the 
Russian section. In AY2020-2021, this course will be included in the Russian catalog under a new 
number and name as RUSS331 “Russian Politics and Society after the Revolution,” and it  would 
satisfy the requirement of additional three credits of area studies for Russian majors and minors. 
Since it is interdisciplinary and attracts students from various academic backgrounds, it is also 
important to me that students coming from outside of the Russian program find it intellectually 
stimulating and relevant to their various academic interests. The Peer Review of Teaching Project 
is an opportunity to reflect more thoroughly on the course, its objectives, my role as an educator, 
the assignments I develop, my students’ needs, and further improve it in line with the best 
pedagogical practices. Reflecting on this course and documenting my students’ achievements and 
learning also helped me think more broadly about the Russian curriculum and its strengths and 
weaknesses. Additionally, as the Russian language coordinator and the only permanent faculty in 
the Russian program, it would be valuable to have a course portfolio that I could share with 
instructors I coordinate who might potentially teach this class in the future.  
 
II. Description of the Course 
 
RUSS 391: Russian Culture and Civilization Through Film is an upper-division course in the 
Department of Modern Languages and Literatures taken by Russian majors and minors to complete 
their area studies requirement. This course offers a survey and a comprehensive analysis of major 
cultural and political developments in twentieth and twenty-first-century Russia. The selection of 
films, documenting every major historical period (the late Tsarist period, the October Revolution, 
Stalinism, Thaw, Stagnation, Perestroika and Glasnost, the collapse of the Soviet Union, and the 
post-Soviet period) are complemented with a theoretical framework and historical analysis. They 
provide students with a deeper understanding of the formation of Soviet and Post-Soviet identity 
as well as with the mechanisms and strategies that were consistently used and remain to be utilized 
within the Russian state-building project. This course is taught in English with an optional Russian 
component for advanced Russian students. Russian is not a prerequisite for this class, and no prior 
knowledge of the language is required as all the films are available with English subtitles.  
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Course goals and learning outcomes  
 
The course will lay the necessary foundation for understanding Russian culture and Russian people 
more generally, as well as it will provide students with a more subtle knowledge of the formation 
of the ideological foundation of the country from the late nineteenth century to the present day. 
Students in the class will learn what social and historical issues accompanied the development of 
the Soviet and post-Soviet society as well as how these issues were addressed in Soviet and Russian 
cinema. They will recognize and describe leading themes and ideas in every political period of 
twentieth-century Russia. Their knowledge will be assessed through a variety of assignments, 
including written in-class analyses of selected clips from the films, in which students are expected 
to contextualize what they learned and discuss how the selected clips address, revise, document, 
or reinforce some cultural or socio-political developments and ideologies. They will be able to 
interpret films against the theoretical framework discussed in the secondary readings. 
Development of critical thinking is fundamental in this course, and students are expected to 
approach all films and primary sources critically and be able to discuss various sensitive issues 
(like race, national origins, antisemitism, discrimination, political persecution) from multiple 
perspectives; critical thinking skills have to be demonstrated in film analyses, group presentations, 
final paper, and the final project. By the end of the course, students will also learn and be able to 
talk about political and aesthetic ideas and movements of the twentieth and twenty-first-century 
Russia and use their knowledge of the films and evidence in support of their arguments. 
Additionally, students will learn how propaganda was used in Russian cinema to construct Soviet 
and post-Soviet identity and will be able to identify similar propaganda techniques used in other 
Soviet films that were not covered in the course. They have an opportunity to demonstrate this 
knowledge through the group presentations that focus on the analysis of several films 
recommended for further viewing. See the list of course objectives in the syllabus.   
 
RUSS 391 within the Russian program and DMLL 
 
This course comprises a necessary addition to the Russian major.  Interdisciplinary in nature, it is 
open to students from different programs and disciplines interested in Russian cultural history and 
film such as Global Studies (to fulfill the Region: Europe and Eurasia or Theme: Identity, Culture, 
and Society requirement), History, Film Studies, and Political Science and National Security. Most 
students taking this course are in their third and fourth year of studies. Sometimes exceptions are 
made for freshmen and sophomores, if they have either background knowledge of the subject 
matter (oftentimes these are heritage or native speakers of Russian, who are either placed at or 
starting the Russian major/minor at three hundred level of language proficiency), if they have 
interest in the subject or a demonstrated ability or experience to critically engage with the content 
of a junior class. The overall curriculum at the department of Modern Languages and Literatures 
has been revised to move away from courses on specific periods and toward thematic cultural 
studies courses. This class, being culture-centered, resonates with the new trajectory taken in the 
department.  The course will be offered every other year and will be rotated with another course 
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in Russian area studies that complement it and focus on different aspect of Russian culture and 
civilization. The anticipated enrollment is 20-22 students (full capacity).  
 
Enrollment/demographics  
 
In Spring 2020, the course included 19 students. Among them were four freshmen, two 
sophomores, four juniors, and nine seniors. As expected, the course attracted students from various 
disciplines and academic backgrounds: eight Russian majors, five Russian minors, six students 
from other programs (with their primary major in Journalism, Biological Science, Global Studies, 
English, Psychology, and Geology). Several Russian majors and minors who completed this course 
double major or have a second minor in Political Science, National Security, or/and History. 
 
III. Teaching Methods  
 
Course materials and course organization 
   
The course materials include fifteen films assigned over the course of the semester, and the list of 
eleven recommended films, used for the group project. All movies were available in the course on 
Canvas (the university learning management system) in digitized form. Secondary readings were 
selected from seven different sources, made available to students through Canvas. Students were 
expected to attend every class and participate in discussions and various class activities both in 
class and online. The schedule contained a film and secondary reading assigned for each week. 
Before COVID-19 shift to exclusively online delivery, the regular week would be the following: 
the assignment for Monday was to watch the film and formulate a discussion question on index 
cards, that students would bring to class on Monday. These discussions questions were used in 
various activities during a given week. Formulating a discussion question was supposed to help 
think more critically about the film and issues raised in it, and it was practiced routinely. The 
secondary reading was assigned for the class on Wednesday. There was a separate (either group 
or individual assignment) for the class on Friday that took place online. If Friday class was 
organized around a group assignment, students were split into groups at the beginning of the week 
and were encouraged to work together during Monday and Wednesday class to get to know other 
members of the group better and coordinate their work. A regular face-to-face class included a 
brief lecture that provided additional information and context for the discussion; a review of the 
period informed by the secondary readings; a discussion of the film; screening and discussion of 
relevant clips for analysis; and various interactive in-class activities.  
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In-class course activities and rationale   
 
Introductory lectures 
 
My teaching style is interactive, student-centered, and highly communicative. I usually organize 
my lectures around PowerPoint presentations that include visuals, citations, timeline, definitions 
of key terms and concepts, and selected clips from the films or YouTube. When I used to be a 
student, I remember it was difficult to grasp and retain my attention if the professor read the lecture 
from the script, and this is the practice I avoid in my teaching. I find PowerPoint to be an efficient 
tool to organize the information I want to share during my class. It allows to shift from delivery to 
interaction, discussion, and group work, without losing track of main points of my lecture. I also 
tend to organize my mini-lectures around the assignments I create for in-class group work or 
activities. In language pedagogy, it is vital to activate the “schema” (prior experience or 
knowledge) before introducing new content to enhance students’ comprehension and retention of 
new information. And this is the strategy I always use in my content classes as well through my 
activities. That is, instead of “introduce new material and then practice” approach, I make students 
brainstorm, formulate, hypothesize, make an argument and support it with evidence first, and then 
I use their output and incorporate it in my mini-lectures (which at that point are no longer registered 
as a “lecture,” but rather perceived by students as an informed spontaneous discussion). I find that 
this way, students focus on new material better, they perceive new information more critically with 
intellectual curiosity, they are more involved in the lecture, and they retain new information better. 
This approach is conducive to one of the main course learning objectives of “developing critical 
thinking skills through discussing and analyzing problems and issues.”   
 
Discussion in small groups  
 
My content classes are usually at their full capacity (20-22 students), and it is important to give all 
students an equal opportunity to express themselves during the class session and encourage 
participation. I fully realize that there are different types of learners and personalities, and my task 
is to find the best strategies to promote meaningful interaction among students and with me and 
not let the class space be dominated by a few. The latter is always the most challenging task for 
me. This explains my love for group work (an irresistible habit of a language instructor). It allows 
me to hear different students during a short segment of time and identify the types of learners in 
my class to better meet their needs. The work in small groups is also an efficient way to incorporate 
the discussion questions that students bring on index cards. I usually collect them before the class, 
look through them quickly, selecting the ones that best serve the purpose of the class and that 
resonate with the content of my lecture.     
 
Debates in large groups  
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I tend to alternate work in small and large groups. The struggle I have as an educator is to capture 
and maintain students’ attention, to keep them away from their screens/phones (I resist officially 
disallowing the use of devices during my classes; instead, I often incorporate them in my activities 
and games). Debates usually help with getting students more involved and invested in classwork. 
They also make the class more dynamic. Sometimes they may get out of hand, and it takes some 
effort to redirect the discussion in a way that is conducive to learning.  Work in groups is an 
efficient practice that helps facilitate the following objective listed on my syllabus: “interpret films 
against the theoretical framework and additional context provided in secondary readings.”       
 
Games  
 
I am a proponent of gamification in my language classes, which translates into my content classes 
as well. I use many activities and games, which I either develop myself or modify to the needs of 
my students. Some of these activities include drawing conceptual maps, plans, or diagrams; 
Fishbowl activity (a great way to organize group work), “proponent, opponent, and a scribe” 
activity; Reverse Entropy; discussions that require changing perspectives, etc. I use technology to 
enhance students’ engagement with the material and facilitate discussion. For example, sometimes, 
I use Kahoot, an online tool designed for group play or quizzes. Students use their mobile devices 
or laptops, and the answers they enter are displayed on the screen. I use the survey type of 
questionnaire within the Kahoot to initiate a productive discussion in class and engage every 
student in the activity. All the games that I select and develop are designed to foster critical 
thinking, formulate an argument or an opinion and support it with evidence.  Students have 
commented in their evaluations from several content classes I have taught that they greatly enjoy 
this part of the class and find that these activities facilitate their understanding and retention of 
difficult concepts and theories.  
 
Online activities and rationale 
 
I added an online component in this class for the following purposes: to give students an additional 
opportunity to engage with the content of the class, secondary readings, or film more critically 
without time restrain; to encourage productive collaboration with other students; to move some in-
class activities outside of class; to encourage project-based approach to learning. Similarly to my 
teaching practice face-to-face, where I tend to use a variety of activities to avoid monotony, my 
assignments for online classes vary. The main focus, however, is on utilizing secondary readings 
in one way or another. This commitment to working more with secondary sources stems from my 
frustration I had the last time I taught this class: at that time, some students wouldn’t read 
secondary readings when assigned if this was not reinforced through quizzes or tests, and the in-
class discussion tended to be dominated by the few who read those sources. Also, not reading the 
secondary sources eventually affected how students were achieving two learning objectives I set, 
namely:  
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o demonstrate an understanding of cultural, social, political and ideological shifts, various 
historical transformation and developments of the twentieth and twenty-first-century 
Russia  
o interpret films against a theoretical framework and additional context provided in 
secondary readings  
 
I didn’t want to introduce “multiple choice” quizzes to test students’ knowledge of the readings 
because they wouldn’t help achieve these course goals either. Instead, I created a series of online 
assignments that would be geared toward achieving these outcomes. The sample individual, pair, 
group, and research-based assignment are in the appendix. Students seemed to enjoy particularly 
the research-based assignment. Upon watching a documentary on the Soviet Gulag system, 
students were asked to identify one aspect covered in the documentary and research it further, 
share their findings with others, and comment on other students’ posts. This assignment allowed 
some freedom in pursuing students’ research interest, and subsequently led to a lively discussion 
in of forum’s comment sections. Similarly, in a different assignment, I asked to identify an aspect 
of the secondary reading and research it further to explain in more detail some elements of the film 
assigned for that week. This assignment fostered analytical thinking and synthesis of information 
in different sources. Overall, I am happy how the online component complemented face-to-face 
activities. Assignments in the discussion forums allowed directing student learning in a way it 
helped to meet my learning objectives. Additionally, monitoring their participation helped me 
identify the areas where I could better support my students’ learning experience through my 
feedback before assessing them formally through major written assignments.      
     
Course activities outside of class and rationale  
 
Over the course of the semester, students had several assignments outside of class, including two 
film analyses, an analytical paper, group presentation, final project, and take-home exam.  
 
Film analysis 
 
This assignment assessed students’ ability to analyze a selected clip of the film to demonstrate how 
the film addresses, revises or reinforces some cultural or socio-political developments and 
ideologies. In their analysis, students were required to contextualize the scene within the movie 
and discuss it within the broader socio-cultural developments of the historical time when the film 
was produced. Through this assignment, students were able to synthesize the knowledge of 
secondary sources and class lectures to support their analysis of the film. This was an excellent 
assignment to measure students’ achievement of four learning objectives set in my syllabus: 1. 
recognize and describe leading themes and ideas in a given political period; 2. demonstrate an 
understanding of cultural, social, political and ideological shifts, various historical transformation 
and developments; 3. interpret films against theoretical framework; 4. develop critical thinking 
skills through discussing and analyzing problems and issues. Film analysis instructions are 
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included in the appendices.  
 
Analytical paper 
 
Through this assignment, students were able to demonstrate achievement of the same objectives 
as in the film analyses through writing a longer paper. Students were assigned a three-four pages 
long, that had to demonstrate their knowledge of seminars as well as evidence of secondary 
readings from printed sources. There were two topics to choose from. As part of the assignment, 
they were supposed to submit a concept map with the main argument, evidence, and conclusions 
of their paper. This pre-writing strategy was supposed to help them concisely organize their ideas, 
and for me to be able to provide feedback that would help them better shape their final paper. 
Reflecting on this assignment, I think it would be more beneficial if these two parts were separated 
by at least a week to allow more time for me to provide individual feedback and for students to 
incorporate my suggestions. The interval between the two submissions was a little short.  
 
Group presentation   
   
Students were divided into groups of three to work on a presentation of the movie they were 
assigned to watch from the list of additional films. In their presentations, students had to address 
the importance of the selected movie at the time of production and contextualize it within the 
Soviet culture. One of the purposes of this project was to help students revise the most important 
information about historical periods that we covered in class, which could be treated as a part of 
the preparation for the final exam. Originally, students were supposed to present their projects in 
class to other students. When taught in 2017, this activity provided a good historical overview and 
served my purpose of helping students in their preparation before the final exam. With the COVID-
19, modifications to the original plan had to be made. I was faced with a challenge: I did not doubt 
that students would be able to work in teams, but how do I ensure that students would read the 
presentations of other students? A session over Zoom did not seem to be a right solution, and I 
wanted to avoid possible technical issues and delays. So, instead of an online class, I asked students 
to read all the presentations and complete a google form survey I developed that asked students to 
vote for the best film and best presentation (explaining their choice), and mention and explain one 
thing they learnt from each presentation. This turned out to be a good solutions: students had to 
read group projects, reflect on them, and I used their comments in providing the feedback to each 
group. The description of the assignment is included in the appendices.   
 
Final project 
 
Students’ most favorite assignment from the 2017 class was the final project. Toward the end of 
the course, students worked on a film project and produced a five/seven-minute silent film using 
basic technologies (e.g., a phone with a camera and a simple movie application like I-movie). The 
message of the film was supposed to be clear with an easily identifiable agenda. The “pseudo-
  
 
 
 
 
 
 
 
 
11 
propaganda piece” had to reflect students’ knowledge of tools and techniques used in twentieth-
century Soviet Society to consolidate state ideologies. All students greatly enjoyed working on 
this assignment and had a chance to put their theoretical knowledge into practice. Unfortunately, 
COVID-19 crises rendered this project impossible in its original conception. I modified the 
assignment to give students additional opportunity to further research the period they were most 
interested in and share their projects with others. However, I didn’t want this assignment to be 
similar to what they have done before. Therefore, I compiled a list of topics we covered in class 
and had students sign up for a topic of their choice. Students were required to work with and 
include different media in their project: a combination of scholarly articles, Internet sources, 
YouTube videos, and various visuals. This way, I allowed for more flexibility and creativity while 
providing necessary guidelines (see description in the appendices). I encouraged students to review 
all final projects in preparation for the final exam, but it was not enforced. Group presentations 
and final projects were intended to be scaffolding assignments that could help students cement, 
reflect on, and systematize the knowledge of the course materials.    
 
Take-home test 
 
The timed take-home test (120 minutes) was the major assessment tool in this class, which enabled 
students to demonstrate how well they were achieving all major course objectives. The test 
contained six film ids and six short essay questions. In the identification section, they had to 
identify the movie, provide brief historical contextualization of the period the movie features,  and 
discuss main themes. Essay questions required critical reflection and analysis supported by 
evidence.           
 
 
III. Analysis of Student Learning   
 
I have decided to use the following major assignments to analyze student learning: two film 
analyses (15% of the total grade), analytical paper (15% of the total grade), and final exam (20% 
of the total grade). These are major course assessments, through which students are expected to 
demonstrate how they are achieving course learning outcomes. They are also quite different in 
nature and execution: film analysis is a timed assessment (60 minutes) that should demonstrate 
students’ ability to situate and analyze a selected clip from the film within a broader context; 
through the paper, students have to demonstrate their skills of synthesizing a lot of information, 
reflecting on the course materials and lectures, pursuing independent research, as well as thinking 
critically; the exam (the duration is two hours) is the assessment type that gives me the most 
comprehensive data to analyze and reflect on students’ overall performance, identify the trends 
suggestive of strengths and weaknesses of the course and my own performance as an educator and 
course designer.     
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Film analysis  
 
This assignment asked students to contextualize a scene from the movie assigned for that week 
within the social and political context of the time. It tested the ability of students to use the 
information from the secondary sources and class discussions and lectures to support the argument 
they make. While watching the scene, students had to pay attention to the work of montage, music, 
character portrayal, etc. Similar activities on film analyses were practiced during class sessions. 
Hence, students were familiar with my expectations. Two main things that I expected to see in 
students’ responses were the following: understanding of the cultural period when the movie was 
produced and of the problems and issues that the scene documents; interpretation of details of the 
scene within a broader theoretical and historical framework. The first film analysis was assigned 
at the end of week 6 of classes; the second – in the end of week 14. Film analysis is the assignment 
where students, provided they attend classes and do the readings, perform well. I expected that 
students’ overall performance would be higher during the second assessment and that their 
responses would be more informed and detailed. Furthermore, I provided individual feedback on 
the first film analysis. I expected that students would take my comments into account, and their 
progress would be registered in the second film analysis. Data comparison tells me a slightly 
different story. The quizzes summary shows that students’ overall performance is consistent both 
times with a little higher standard deviation during the second assessment. More students scored 
in A range during the first assessment than during the second one. Eleven students received higher 
scores in FA1 (film analysis) and their performance decreased in FA2; four students received 
higher scores in the second assessment than they did in the first one; the scores of three students  
was identical both times. At first, I was surprised to see that the performance of the majority of 
students dropped in the second assessment.  I didn’t register this without looking at the data. A 
few factors may explain the results: the scene and the film for the second assessment was more 
complex, requiring more critical reflection and analysis; therefore, the expectations for students’ 
responses were a little higher (that is, I could have been more demanding in assessing students’ 
performance the second time). Another factor could have been related to the shift of instruction to 
a hybrid model with COVID-19. As a result, more work was moved online and fewer face-to-face 
sessions happened over Zoom. The discussion of the movie for FA2 was over Zoom during one 
session instead of regular two sessions. If students missed that session, this would have impacted 
their performance. Overall, however, the deviation in most cases is marginal; the results would 
have been more conclusive if the conditions of class operation remained the same for both 
assessments.         
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FA1 (film analysis)      FA2 
 
 
Analytical paper  
 
For this assignment, I provided two topics to select from, detailed requirements, expectations, and 
grading rubrics. Students had to demonstrate their knowledge of the historical context (familiarity 
with primary and secondary sources (the minimum of two)), analytical abilities, and critical 
analysis. The size requirement for the paper was three-four pages; quotations and references had 
to be documented in a consistent format. Grading criteria was based on such components as 
originality of argument; coherence of ideas (concise expression, smooth transition, logical 
organization, clarity); adequate evidence to support an argument; style (tone, level of formality); 
grammar, punctuation and citation form (the description of the assignment and grading rubrics are 
included in the appendices). Reflecting on the course from 2017 and this particular assignment, I 
recall one persistent issue in students’ papers: the lack of an argument/thesis statement and some 
issues with papers’ structural elements. I wanted to address this concern this time around. For this 
reason, I developed two scaffolding activities that would lead up to writing the paper. First, I 
selected an article that had a good structure, a well-defined argument, a good set of evidence, and 
clear conclusions. I asked students to read the article while thinking about academic writing in 
general and all the components that make it a scholarly piece. Then, I asked students to create a 
concept map for this article and break the piece down into categories to fill it (see the assignment 
in the appendix). Students reported that they found this exercise helpful and their reading 
experience more qualitative (see three samples of student work in the appendix). We also worked 
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in class on identifying thesis statements, evidence, and conclusions in a couple of other articles 
assigned as homework. For the first part of their paper assignment, students had to select a topic, 
start researching literature, take notes, and think of the argument and evidence and create their 
concept map with necessary components. The purpose of this exercise was to help them organize 
their ideas, arguments, and evidence in a consistent format. I also hoped to catch such issues as 
lack of argument or problems in organization in my feedback, which I expected incorporate in 
their finished papers.  
 
Overall, students’ performance met my expectations. The average grade percent was 81%; it would 
have been higher if not for one student who never submitted her paper and subsequently received 
0%, which lowered the average grade.  The highest grade was 97%, and the lowest was 75%.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
A more detailed grade distribution is below: 
 
75-80%  2 students 2 students performed in C range 
80-85% 7 students 10 students performed in B range 
85-90% 3 students 
90-96% 3 students 6 students performed in A range 
95-100% 3 students 
 
To receive an A, a student had to show strong evidence of original thinking, capacity to 
analyze and synthesize, superior grasp of subject matter with sound critical evaluations, 
logical and well-organized argument, and the use of a variety of high-quality sources, 
documented in a consistent format.  
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The main components of a B grade performance were: evidence of grasp of subject matter, 
good evidence of capacity and analytical ability, logical organization of ideas, a reasonable 
understanding of relevant issues, evidence of familiarity with literature, several good 
sources used to support central argument.  
 
C grade performance suggested that a student was benefiting from their university 
experience, but had only adequate understanding of the subject matter; the argument might 
have been deficient or lacking logic; evidence or support might have been lacking.  
 
The grade distribution suggests that the large majority of students were able to demonstrate their 
achievement of learning outcomes that I set in this course. The finished papers had fewer issues 
with a central thesis than when I taught the course in 2017, where it was a recurrent concern. The 
papers of two students had a deficient thesis. The papers of seven students had a central argument, 
but it was not complex enough or lacked details. My feedback for these students on their concept 
maps indicated the need to elaborate or develop a central argument; I don’t observe much 
improvement, however, when comparing these students’ concept maps and their finished papers. 
Several students took my comments into account, and their work shows some required editing. 
One particular paper comprises an interesting example. It received 97%, the only A+ grade for this 
assignment. The paper compared three movies. The concept map included columns with evidence 
from each movie; the sections were color-coded according to a specific theme, which visually 
helped see parallels between the films (see the student’s concept map in the appendix). Later, the 
student explained the meaning of each color code:  
 
 
Color code: 
Degradation of religion under capitalism, Soviets actualize the proclaimed 
values of religion 
Working class people as heroes 
Benevolence of the leader 
Brutality of the enemy 
 
 
 
The thesis on the map appeared as follows:  
 
Through the use of contrast in the areas of religious values, the heroism of the working 
class, the benevolence of Soviet leadership, and the brutality of anti-Soviet enemies, Soviet 
filmmakers were able to help construct an image of the Soviet Union that stood in contrast 
with bourgeois class interests, reactionary religious institutions, and foreign enemies. 
 
In my feedback, I suggested rewriting the thesis, breaking it down into key aspects, and 
elaborating on each one further, and I provided some guidance on how this can be done. The 
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finished paper had an outstanding central argument in line with my suggestions on the concept 
map:  
 
 Through the medium of film, the Soviet government sought to establish new charter myths 
about the Soviet Union by contrasting it with bourgeois and tsarist society. Three key areas 
of contrast that Soviet films sought to emphasize were socialism against religion, the 
benevolence of Soviet leaders against the malice of the Soviet Union’s enemies, and the 
heroism of working people against the tyranny of the bourgeoisie. These three contrasts 
can be seen clearly in the films Battleship Potemkin, Alexander Nevsky, and The Fall of 
Berlin. 
 
A few other finished papers also contained significant improvement from the concept maps’ 
abbreviated versions, suggesting that some students benefited from this scaffolding exercises 
(concept maps) and my feedback while others didn’t. I question why several students failed to 
improve their papers according to my suggestions against my expectations? And how can this be 
fixed the next time I teach this course? There might be various reasons for this failure: the end of 
the semester, stress, high workload, etc. On my part, the issue might be that the timeframe between 
the concept map and the final paper was too short; both assignments were supposed to be submitted 
within one week. My rationale was that students would work on the concept maps while they are 
working on their papers, so when they submit the concept map, they have a good first draft ready, 
which could be easily fixed when they receive my feedback and tips on how to improve their 
papers. I didn’t take into account that students might have needed more time or maybe required to 
schedule a consultation with me between receiving my comments on the concept map and 
submitting the paper. Next time, I would separate two exercises by at least a week and a half, and 
encourage students to visit with me to discuss their papers if I commented on issues with 
organization, thesis, or evidence. Other than that, I am relatively happy with the results and would 
keep a concept map activity with the above modifications.  
        
Take-home test 
 
The final exam was intended to demonstrate students’ achievement or lack thereof of course 
learning outcomes. The assessment contained six film ids and six short essay questions. Students 
were tested on their knowledge of the films and class discussions. The use of notes was allowed.  
 
The overall grade distribution for this assessment is as follows:  
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6 students scored within A range  
6 students scored within B range 
4 students scored within C range  
1 student received D  
2 student received F (one received 52% while the other students didn’t complete the exam) 
   
A sample id questions is below: 
 
 
 
Every id question included a selection of two or three snapshots from the film. These snapshots 
were from the scenes that were discussed in class.    
 
Essay questions required more reflection on course material and the knowledge of key concepts 
and terms from secondary sources that were discussed in class. The questions were formulated in 
such a way that it would be difficult or impossible to find an answer on the Internet within the time 
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allocated for one question; instead, they required synthesizing information, making comparisons 
between elements, and a demonstration of critical thinking and analysis. A sample essay question:  
 
It is generally considered that most characters of post-Stalinist movies were 
“demonumentalized.” Discuss and explain the term; provide at least two examples. 
 
Both id and essay questions were intended to be a demonstration of the culmination of student 
learning over the course of the semester. As I had expected, students who attended all classes and 
participated actively in class discussions and activities did well in the exam; their answers were 
elaborate, complex, well-supported with evidence. The responses of students who missed classes 
or did not show much involvement in class activities and discussions lacked details and 
complexity. The table below includes sample answers (to the id question included above as a 
sample) representing high, medium, and low performance:  
 
Answers which scored in the 
top 27% 
Answers which scored in the 
middle 46% 
Answers which scored in the 
bottom 27% 
Student A 
The Cranes are Flying (1957) - Mikhail 
Kalatozov 
The film portrays the effects of World 
War II on the Soviet people and was 
produced in under Khrushchev so it 
shows war as cruel and destructive 
rather as glorious. 
This scene occurs after the start of the 
German blitzkrieg, Veronika's parents 
had refused to leave their apartment to 
take shelter, and after the bombings are 
over Veronika rushes home to find no 
signs of her parents and the absolute 
destruction of her apartment. This 
scene is a collective representation of 
the daily destruction and struggles the 
people had to face. This scene also 
marks the transition where Veronkia 
must move into the house of her fiance 
who is at war and has to more directly 
deal with his brother who is actively 
pursuing her while he is gone which 
shows the effects of the slowly breaking 
psyche of the Soviet people as they are 
forced into more and more difficult 
situations. 
Some of the main themes of this film are 
the cruelty of war, the damage of WWII 
to the soviet psyche, and a small hope 
Student B 
The Cranes are Flying (1957), Mikhail 
Kalatozov  
The film came after the death of Stalin 
and Krushchev's secret speech in which 
he denounced Stalin, which led to an 
increase in freedom of speech. Soviet 
realism was fading from films and 
demonumentalization took place in 
media 
In this scene Veronika reflects on her 
life and the toll WWII has taken on her. 
The scene shows the destroyed 
apartments of her parents who refused 
to leave. They may have been saved if 
they had gone.  
Themes 
• the impact of war on common 
people 
• hope for new life, shown by the 
cranes 
• shame in adultery and 
unfaithfulness  
Students C 
 
The Cranes are Flying, Dir. Mikhail 
Kalatozov 
 
Set during World War II era Soviet 
Union. 
 
In this scene, Veronika goes to her 
apartment in Moscow after an air raid 
only to find that the clock is the only 
piece remaining. Her parents had 
chosen to stay at the apartment during 
the air raid, causing their deaths. 
 
Themes: horrors of war, nuances of 
love, personal guilt/responsibility 
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for the future in finding purpose despite 
the struggles and destruction. 
 
This student has 
demonstrated an excellent 
grasp of the historical period 
with leading themes and 
ideas; insightful analysis 
shows the ability to think 
critically and interpret 
evidence against historical 
developments happening 
when the film was produced; 
the response is detailed and 
coherent  
This student has 
demonstrated familiarity with 
historical time when the film 
was produced; appropriate 
contextualization, sufficient 
description; accurate 
identification of the themes;  
compared to Student A, this 
response does not include 
many details or convincing 
evidence of critical thinking  
This response lacks details 
and analysis; the 
contextualization within the 
film and within the cultural 
and political context is 
insufficient; the student has 
not demonstrated the ability 
to interpret the scene against 
leading themes, ideas, and 
developments that marked the 
time of film production      
 
As it was expected, the performance of students in the exam was consistent with their overall 
performance in other course assessments. The data shows that 12 (63%) students (performing in 
A and B range) out of 19 were achieving course learning outcomes, according to this assessment.     
 
IV. Reflection on the Course, Course Portfolio, and COVID-19 Challenges   
 
When developing a new course and writing a syllabus, like others, I start with writing measurable 
learning objectives, but I rarely have time to pause after the end of the course to measure and 
evaluate how students are achieving the course outcomes. Usually, a close look at the final grades 
would give me an overview of my students’ progress, more often than not, confirming my 
assumptions and expectations. Writing the course portfolio and looking closely at the data forced 
me to reflect on myself as an educator, and the areas where I am succeeding or failing in helping 
my students achieve key learning outcomes. Overall, I believe I introduced several improvements 
since Fall 2017 that better helped address my students’ learning needs: I encouraged participation 
and fostered critical thinking through a variety of online, project-based, and research-based 
assignments;  I developed activities geared toward specific learning purposes (e.g., concept map 
activity); I developed a number of quizzes and assignments that encouraged critical engagement 
with secondary sources; I developed tasks that fostered intellectual engagement with other 
students’ input (e.g., google form survey, Canvas discussion boards); I improved grading rubrics; 
I developed a more detailed guidance and set of expectations for the major projects (film 
presentation, final project). I dealt with new challenges presented with COVID-19 enforced 
modifications to my teaching practices, and I think I managed to support student learning under 
new circumstances. Partly thanks to the online component that I had already built in as part of the 
course, the transition was not too difficult for me and for my students. The shift pushed me further 
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outside of my comfort zone. I started utilizing google doc and google form survey as part of my 
activities. I like the new assignments I created, I would keep them in the future, and I might think 
of utilizing other online tools that promote student learning. Of course, there are areas I would 
improve, and I have mentioned them in various parts of my portfolio. One improvement would be 
providing more support in writing an analytical paper, which I thought I offered, but the data 
suggested that some modifications can be made to encourage more students to take advantage of 
scaffolding pre-writing exercises. There are still challenges that I don’t know how to address at 
this point. One of them is student engagement during the class session. Despite my effort in making 
the class exciting and intellectually stimulating, despite a number of in-class activities and games 
that I develop, I still have a couple of students whose focus is elsewhere (phones and laptops don’t 
help retain the focus on class material). The additional challenge presented itself with the shift to 
synchronous sessions via Zoom this semester. I felt like learning momentum that I had built up 
and maintained throughout the semester was lost and never regained. The most frustrating thing I 
found was that Zoom sessions completely took away the sense of control over the students’ 
learning experience that we sometimes struggle to retain even in traditional classroom settings. 
Some aspects like facial expression, spoken remarks, jokes, body language that happens in 
traditional face-to-face settings and that help create a learner-friendly environment are simply 
absent in a Zoom class with 19 students, who are muted most often than not. The inability to read 
and interpret students’ engagement creates a sense of discomfort. Are my students “present,” or 
are they surfing the net, checking social media? I find this question was always at the back on my 
mind during the Zoom sessions. Should I have to change the format of the class to an online model, 
I would have to completely rethink how to use Zoom sessions and how to better create active 
learning opportunities for my students.  
 
Overall, writing this course portfolio made me reflect on all courses that I design, teach, and 
coordinate, and on Russian curriculum in general. Measuring student learning outcomes makes me 
take more responsibility for how I help and guide them in their intellectual growth. Instead of 
thinking “there is so much I can do,” I find myself thinking about how I can turn resistance, lack 
of engagement, or motivation into a positive, enjoyable, and rewarding learning experience.      
  
 
 
 
 
 
  
  
 
 
 
 
 
 
 
 
21 
V. Appendices  
 
Syllabus  
 
 
UNIVERSITY OF NEBRASKA-LINCOLN 
DEPARTMENT OF MODERN LANGUAGES AND LITERATURES 
 
RUSS391: Russian Culture and Civilization Through Film 
 
PROFESSOR'S NAME: Olha Tytarenko  OFFICE: OLDH 1132   
OFFICE HOURS: MW 2:30-3:30pm   PHONE: 402-472-7998      
E-MAIL: olha.tytarenko@unl.edu  
Class meets in OLDH 303 on MW 1:30-2:30; Friday session is online  
 
Course description:  
 
This course will introduce students to Russian 
culture and civilization through the medium of 
film. It offers a selection of films that reflect, 
respond to, and document cultural, social, 
political and ideological shifts, various historical 
transformations and developments of twentieth 
and twenty-first century Russia. Every film will 
be discussed and analyzed within sociopolitical 
and cultural context. This course is designed to 
acquaint students with major cultural periods 
including: the late Tsarist period, the October 
Revolution, Stalinism, Thaw, Stagnation, 
Perestroika and Glasnost, the collapse of the 
Soviet Union, and the post-Soviet period. 
Russian is not prerequisite for this class as all 
the films are available with English subtitles. 
However, if you are an advanced Russian student 
and want an additional Russian component, 
please come see me.     
 
Course Objectives:  
 
By the end of the course the students should be able to do the following:  
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o identify the main cultural periods of the twentieth-century Russia  
o recognize and describe leading themes and ideas in every relevant political period  
o demonstrate understanding of the cultural, social, political and ideological shifts, various 
historical transformation and developments of the twentieth and twenty-first-century 
Russia  
o interpret films against a theoretical framework and additional context provided in 
secondary readings  
o develop critical thinking skills through discussing and analyzing problems and issues  
 
Course Methodology:  
Students have to watch the film prior to the discussion of it in class. Each film will be digitized 
and available through Canvas. A regular class will include a review (question-and-answer) of 
assigned readings that assist in discussion of films; a brief lecture that will provide additional 
information and context for the discussion; a discussion of the film; screening and discussion of 
relevant clips; as well as various in-class activities.  
 
 Required texts (all readings will be accessible through Canvas): 
Kenez, Peter. Cinema and Soviet Society: From the Revolution to the Death of Stalin. London: 
I.B. Tauris, 2001 
Lawton, A. Kinoglasnost’: Soviet Cinema in Our Time. Cambridge: Cambridge University Press, 
1992. 
Russia on Reels: The Russian Idea in Post-Soviet Cinema, ed. Birgit Beumers, I.B. Tauris, 
London and New York, 1999. 
Salys, Rimgaila. The Russian Cinema Reader. Academic Studies Press, 2013. The Russian 
Cinema Reader. 
Skakov, Nariman. Cinema of Tarkovsky: the Labyrinths of Space and Time. I.B.Tauris, 2012.  
Stites, Richard. Russian Popular Culture: Entertainment and Society since 1900. London: 
Cambridge UP, 1992.  
Tauris, 2001 Taylor, Richard and Ian Christie. Inside the Film Factory: New Approaches to 
Russian and Soviet Cinema. Routledge, 1991. 
 
Grading scheme:   
Class participation   15% 
Online activities   15%  
Two film analyses   15% 
One paper    15% 
Film project    10% 
Group presentation  10% 
Take-home test   20% 
  
 Grading scale:  
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97-100 A+  83-86 B  70-72 C- 
93-96 A  80-82 B-  67-69 D+ 
90-92 A-  77-79 C+  63-66 D 
87-89 B+  73-76 C  60-62 D- 
 
Film Analysis  
In this course, we will be practicing analyzing selected clips of the films under discussion to show 
how they address, revise, or reinforce some cultural or socio-political developments and 
ideologies. Twice during the semester, students will be asked to write a similar written analysis of 
a clip from the movie under discussion. The use of notes is allowed. The assignment will be online 
and will take place on two Fridays in place of an online class.    
 
Paper:  
Students will write one analytical paper and submit electronically to Canvas on the day it is due. 
The paper should be three-four pages long. It should demonstrate the knowledge of seminars as 
well as evidence of secondary readings from printed sources (at least two); the secondary sources 
should be different than those assigned for class discussion. Quotations and references should be 
documented in a consistent format. Essays handed in late without prior permission from your 
professor will not be accepted.   
 Plagiarism: Make sure you are familiar with the rules regarding plagiarism and how to 
avoid it: http://stuafs.unl.edu/dos/code  
 
Final film project  
Students will be assigned to groups of 4 to work on a film project. They will be given a list of 
topics to choose from. The topics will be related to problems discussed in class. Students will have 
to produce a five/seven-minute silent film using basic technologies (e.g., a phone with a camera 
and a simple movie application like I-movie). The message of the film should be very clear, and 
the film needs to have an easily identifiable agenda. Alternatively, students may choose to make a 
short seven/ten-minute documentary film in response to a selected topic.         
 
Group presentation:  
The syllabus includes an additional list of Russian films of cultural importance. Students will be 
divided into teams and required to make a team presentation of the movie they will select from 
this list. In their presentations, students should address the importance of the selected movie at the 
time of the production and contextualize it within the Soviet/Russian culture. At least two 
secondary sources should be used for each presentation. Each presentation should be no longer 
than 10 minutes. Students are welcome to show a short clip (not exceeding 3 minutes) during the 
class to support or illustrate some points in their discussion.  
 
Take-home test:  
The timed take-home test (120 minutes) will be accessible on Canvas. It will contain 6 film ids 
  
 
 
 
 
 
 
 
 
24 
(films, names, themes) and 6 short essay questions. Students will be tested on their knowledge of 
the films and class discussions.  
 
Attendance and participation: Students are expected to attend every class and participate in 
discussion and various class activities both in class and on Canvas. The schedule contains a film 
and secondary reading assigned for each week. Usually, the assignment for Monday is to watch 
the film as well as formulate a discussion question. Students will bring discussion questions on 
index cards to class on Monday. These discussions questions will be used in various activities 
during a given week. Formulating a good discussion question is an important skill, and we’ll be 
practicing it in class. The secondary reading is assigned for the class on Wednesday. There will 
be a separate group assignment for every Friday. Students will be split in groups at the beginning 
of the week, and will be encouraged to work together the whole week.   
Classroom Etiquette: You are responsible for creating an appropriate learning environment 
in the class. Once the class session starts, respect your classmates by not conducting private 
conversation. Punctuality is essential. You are expected to come on time for every class. 
Unless there is a valid excuse for coming late, your participation grade will be lowered if 
you repeatedly come late. The use of cellphones is not allowed in class unless its use is 
incorporated in class activities.    
 
Schedule of Films and Assignments:  
 
Week 1 (Jan, 13-17) 
Film of the week: Aelita: Queen of Mars (Protazanov 1924) 
Secondary reading: Ian Christie, “Down to Earth: Aelita Relocated,” Inside the Film 
Factory  
Week 2 (Jan. 20-24) 
Film of the week: Battleship Potemkin (Eisenstein 1925) 
Secondary reading: “Revolutionary Reassortment” 1917-1927,” Russian Popular Culture 
Week 3 (Jan. 27-31) 
Film of the week: Earth (Dovzhenko 1930) 
Secondary reading: “The Cultural Revolution in Cinema,” Cinema and Soviet Society 
Week 4 (Feb. 3-7) 
Film of the week: Circus (Alexandrov 1936)  
Secondary reading: “Stalin by Starlight: 1928-1941,” Russian Popular Culture 
Week 5 (Feb. 10-14) 
Film of the week: Alexander Nevskii (Eisenstein 1938)  
Secondary reading: “Holy War and Cold War: 1941-1953,” Russian Popular Culture   
Week 6 (Feb. 17-21) 
Film of the week: The Fall of Berlin (Chiaureli 1949)  
Secondary reading: “Films of World War II,” Cinema and Civil Society 
Film analysis 1 (on Friday)  
Week 7 (Feb. 24-28) 
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Film of the week: Cranes are Flying (Kalatozov 1957)  
Secondary reading: “Springtime for Khrushchev: 1953-1964,” Russian Popular Culture 
Week 8 (Mar. 2-6) 
Film of the week: Ivan’ s Childhood (Tarkovsky 1962)  
Secondary reading: “Dreams of Ivan’s Childhood,” Cinema of Tarkovsky  
Week 9 (Mar. 9-13) 
Film of the week: White Sun of a Desert (Motyl’ 1969)  
Secondary reading: Prokhorova, “Introduction;” Salys, “We have been sitting here for a 
long time,” The Russian Cinema Reader  
Week 10 (Mar. 16-20) 
Film of the week: Moscow Does Not Believe in Tears (Men’shov 1979)  
Secondary reading: “The Brezhnev Culture wars: 1964-1984,” Russian Popular Culture 
Week 11 (Mar. 23-27) Spring break  
Week 12 (Mar. 30-Apr. 3) 
Film of the week: The Cold Summer of 53... (Proshkin 1988)  
No secondary reading this week; work on your paper. 
Paper is due by 11:59pm on Friday  
Week 13 (Apr. 6-10) 
Film of the week: Solovki Power (Goldovskaia 1988) 
Secondary reading: “Exorcizing the past,” Kinoglasnost 
Week 14 (Apr. 13-17) 
Film of the week: Little Vera (Pichul 1988)  
Secondary reading: “Perestroika and the people’s taste: 1985-” 
 Film analysis 2  
 Group presentations are due next Wednesday    
Week 15 (Apr. 20-24) 
 Film of the week: Burnt By the Sun (Mikhalkov 1994)  
Secondary reading:  Beumers, Larsen “Burnt by the Sun,” The Russian Cinema Reader; 
Zhuravkina, “Fathers for the Fatherland: the Cult of the Leader in Russian Cinema,” 
Russia on Reels  
Week 16 (Apr. 27- May 1) 
Film of the week: Brother (Balabanov 1997)  
Secondary reading: Beumers, “To Moscow! To Moscow? The Russian Hero and the Loss 
of the Center,” Russia on Reels 
Film projects are due on Wednesday. 
No online class this Friday, prepare for the exam.   
 
Final exam: Tuesday, May 5 (1:00 to 3:00 p.m.) on Canvas  
 
Recommended films:  
Evgenii Bauer, A Life for a Life (1916);  
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Lev Kuleshov, The Extraordinary Adventures of Mr. West in the Land of the Bolsheviks (1924);  
Vsevolod Pudovkin, Mother (1926);  
Sergei Eisenstein, October (1928);  
Boris Barnet, Outskirts (1933);  
Sergei Vasil'ev and Georgii Vasil'ev, Chapaev (1934);  
Aleksandr Askol'dov, The Commissar (1967);  
Rolan Bykov, Scarecrow (1983);  
Ivan Dykhovichnyi, Moscow Parade (1992);  
Aleksei Balabanov, War (2003);  
Andrei Zviaginstev, The Return (2003) 
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Online activities  
Individual work 
 
Pair work 
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Group work 
 
Research-based activity 
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Concept map activity instructions  
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Student work samples 
Sample 1 
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Sample 2 
 
Sample 3 
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Analytical paper topics and rubrics 
 
 Topic 1: Discuss the functions and purpose of filmmakers to utilize historical memories 
in the films produced during the Soviet Union. How does this “historicism”/ pseudo-
historicism inform the formation of Soviet society and politics? 
 Topic 2: Discuss how the film used contrast for the construction of the image of the Soviet 
Union (e.g. with the West, Imperial Russia, the cultural “other”, contrast as a part of the 
work of montage). What is the function and implication of this tool used in cinematography? 
 
Concept map: 
When you select the topic, start researching literature, take notes, and think of the argument and 
evidence. The first step of this assignment is to create a concept map. You have done this before, 
now you will create a concept map for your own paper before you start writing it. The idea is to 
help you organize your ideas, arguments, and evidence in a consistent format. 
The concept map is due on Wednesday, Apr. 1. This part of the assignment is worth 40 points. 
 
Paper requirements: 
The paper should demonstrate your knowledge of the historical context (from the secondary 
sources you read in this class), your analytic abilities and critical analysis. You should use at 
least two secondary sources (other than/in addition to those you read for class). The paper should 
be three-four pages long (double interval, Times New Roman). Quotations and references 
should be documented in a consistent format (MLA or Chicago). Essays handed in late without 
prior permission from your Professor will not be accepted. 
Plagiarism: Make sure you are familiar with the rules regarding plagiarism and how to avoid it: 
https://studentconduct.unl.edu/student-code-conduct 
 
 
Grading criteria and rubric: 
• Originality of argument 
• Coherence of ideas (concise expression, smooth transition, logical organization, clarity) 
• Adequate evidence to support an argument 
• Style (tone, level of formality) 
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• Grammar, punctuation and citation form 
 
97-100 A+ 
93-96 A 
90-92 A- 
 
excellent 
o strong evidence of original thinking;  
o capacity to analyze and synthesize;  
o superior grasp of subject matter with sound 
critical evaluations;  
o logical and well-organized argument;  
o use of a variety of high-quality sources;  
o when necessary, student summarizes and/or 
paraphrases the source material in a manner 
that is both accurate and reflects the student’s 
own understanding.  
87-89 B+ 
83-86 B 
80-82 B- 
very good 
good 
o evidence of grasp of subject matter;  
o good evidence of capacity and analytical 
ability;  
o for the most part the ideas are logical and 
organized; 
o reasonable understanding of relevant issues; 
o evidence of familiarity with literature;  
o several good sources used to support the 
argument; 
77-79 C+ 
73-76 C 
70-72 C- 
 
adequate 
o student is profiting from his/her university 
experience;  
o adequate understanding of the subject matter;  
o the argument is deficient or lacks logic; 
o evidence or support is lacking; 
o ability to develop solutions to simple problems 
in the material;  
o students does not provide adequate factual 
support from source material, uses low quality 
sources, and/or fails to cite his or her sources.  
67-69 D+ marginal o some evidence of familiarity with subject 
matter and some evidence of critical and 
analytical skills 
63-66 D 
60-62 D- 
inadequate o little evidence of even superficial 
understanding of subject matter;  
o weakness in critical and analytical skills;  
o limited or irrelevant use of literature 
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Student work sample (concept map) 
Contrast for the construction of the image of the Soviet Union 
Battleship Potemkin The Fall of Berlin Alexander Nevsky 
“Give us this day our daily bread” 
written on a plate 
The Vatican delegate meeting with 
Hitler in Berlin 
Religious symbolism on Teutonic 
knights 
Orthodox priest violently fighting 
against the sailor’s revolt 
Stalin referencing beating weapons into 
ploughshares 
Juxtaposition of the swastika with 
religious symbolism 
Key historical context: the Russian 
Orthodox Church actively supported the 
Tsar and later the White Army against 
the workers 
Mechanical ritualism of Hitler’s 
wedding, montage juxtaposition with 
suffering occurring in Berlin is 
indicative of religion’s indifference 
toward people’s real-life struggles 
Key historical context: Vatican openly 
supported fascists in Spain at the time 
of the production of this movie 
Workers and sailors rose up together 
against the tyranny of the Tsar without 
guidance from a leader of a higher 
social class 
Alyosha is depicted as a heroic working 
class figure, and the backgrounds of 
different Soviet soldiers is explored, 
whereas the Germans are seen as a 
monolith 
Common people rallied against the 
Germans while the nobility did little to 
oppose the invasion 
Workers call for brotherhood and 
solidarity among the proletariat in 
Odessa, whereas a man who appears to 
be of higher social standing calls for the 
people to “smash the Jews”, for which 
he is beaten by the workers 
Working class Soviets in the 
concentration camp revolt against the 
Germans as the Red Army approaches 
Key point: This dimension of the 
movie’s message focuses more on an 
internal contrast in Russian society 
among classes as opposed to an external 
contrast with the Germans 
The sailor who led the revolt and 
encouraged uprisings in Odessa is 
literally one among the working class of 
Russia 
Stalin was depicted, particularly at the 
end of the film, as both an exalted 
selfless figure and as one with the 
Soviet people, whereas Hitler was 
selfish, hated, and reviled by the 
German people (montage of Hitler’s 
wedding and the suffering above) 
Nevsky was depicted as being one 
among the people of Russia; a 
benevolent guiding leader 
The Tsarist officers are elitists who 
regard the sailors and the poor as 
worthless 
Stalin is calm, collected, and methodical 
throughout the movie, and has a good 
working relationship with his 
subordinates, whereas Hitler is a raving 
madman who terrifies his subordinates 
Key historical context: Nevsky was 
never one with the common people of 
Russia because of his royalty, therefore 
this is historical fiction used to push 
forward a modern-day contrast 
The shooting of an innocent woman 
holding her child, officers preparing to 
shoot the sailors for protesting their 
unsanitary food 
Concentration camps, deliberately 
bombing civilians, and flooding the 
metro, contrasted with Soviet focus on 
military targets and depicting innocent 
German workers as human beings 
Teutonic knights massacre the civilians 
of Pskov 
Through the use of contrast in the areas of religious values, the heroism of the working class, the benevolence of Soviet 
leadership, and the brutality of anti-Soviet enemies, Soviet filmmakers were able to help construct an image of the Soviet 
Union that stood in contrast with bourgeois class interests, reactionary religious institutions, and foreign enemies. 
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Film analysis instructions 
Film analysis 1 
 
Film analysis 2 
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Group presentation instructions  
 
Final project instructions  
Given the current situation, we are unable to proceed with final film projects according to the 
syllabus. I have modified the assignment to give you a chance to work independently and engage 
in further research on the period you are most interested in. In addition, I hope working on your 
presentation and reviewing the presentations of others (that will be accessible to all) will give you 
a chance to start preparing for the final exam.     
First, follow this link to sign up for a topic you want to work on: 
https://docs.google.com/document/d/1Gx3mWWT0q2GKwL4nAa-
2rIStb1cotwkp8pdtOmJqol4/edit?usp=sharing . There are 11 topics while there are 19 students. 
So, some topics will be researched by two students (while they will work independently) and 
there will be two presentations on those topics. Follow this link to sign up for your topic. Write 
your name where indicated. 
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To do the research for your representation, review the secondary reading on the topic if 
available. In addition, you will work with different types of media. 
1. find one scholarly article 
2. find one internet resource on the topic (might not be scholarly, but avoid Wikipedia) 
3. find at least 2 YouTube videos on the topic 
4. find visuals on the Internet. 
After you have done your research, start putting your presentation together. If you want to 
include some clips from YouTube, you can screen record the selected clip and include it in your 
presentation (please don't include entre videos, only what serves your purpose). Alternatively, 
you can capture the screen and include images from the video as separate visuals. You can use 
PowerPoint, Google Slides, Prezi, you can even work in a Word document, whichever format 
works best for your project. 
Upload your presentation to this discussion forum by 11:59pm on Friday. 
In preparation for your final exam, review the presentations of other students. You are welcome 
to leave comments if you feel like, but this will not be mandatory. 
1. Events that led to the Revolution (Bloody Sunday, Russian in WW1, propaganda, film, 
ideology)   
2. Lenin and Russian Revolution (cinema, propaganda, ideology) 
3. Soviet Union in the twenties (NEP) (economic changes, social life, cinema, propaganda, 
ideology) 
4. Soviet Union in the thirties (social and political life, ideology) 
5. Great terror, famine, resettlement, repressions (official narrative, ideology, cinema, 
propaganda) 
6. Soviet Union in WWII (social and political life, cinema, ideology, propaganda) 
7. Socialist Realism (definition, history, in literature, cinema, examples, role, functions) 
8. Soviet Union under Khrushchev (social and political life, cinema, ideology, propaganda) 
9. Soviet Union under Brezhnev (social and political life, cinema, ideology, propaganda) 
10. GULAG (history, politics, economics, class divide, place in Soviet legacy, story of cams 
during Stalin and after his death) 
11. Soviet Union under Gorbachev, the dissolution of the Soviet Union (reasons, 
preconditions, politics, culture, cinema)  
 
